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The Lurie vocabulary list for primary grades included words 
from twenty-five arithmetic texts, eighty-four basal readers, twenty-
six social studies texts, and twenty-four science texts. The study 
presents the frequencies of words in the individual textbooks and the 
total number of times the words appeared. It has been the task of the 
authors of the following study to classify the words from the original! 
list into meaningful categories. 
One of the most important assets a child can have is a large 
vocabulary, and this vocabulary will be obtained through rich experi-
ence and contact with words in many different situations. In the past 1 
fifty years many lists have been compiled for various purposes; Lurie 
et al. most recently included words from all primary texts published 
between 1953 and 1959. 
To assure vocabulary growth, words should be experienced in many 
situations. Through classification of words this can be done. It is 
important to have words not only listed :J,nhalphabetical order 1 but to 
have them classified according to their varied definitions for the use 
of the child, teacher, publisher, writer, and research worker. The 
original study was developed as ."a vocabu~ary .list_ of recently pub-
lished textbooks in order to provide a ready-made list of words with 
1/Lois Allene Lurie, et al., A Primary Word List: A Revision of the 






which children may come into contact in their reading."Y The followin I 
study makes a change in the ready-made list by classifying the vocabu-
lary with the hope that contact with each word will be more meaningfUl! 
through classification. I 
I 
This study combines the words of the 1935 Gates "A Reading Vocabuj 
lary for Primary Grades" and the 1959 Durie Study, and classifies .each I 
word in as many different meanings as possible. 1 
The original study was "undertaken with the hope of aiding the 
classroom teacher, the publisher, and the scholar who may continue y 
research in the field of vocabulary. 11 The present study is a con-
tinuation of the research with the purpose of presenting the primary 
vocabulary in a m~aningful Wa.y. It is hbped that this study may help 
in the presentation o~ words as enriching experiences with many 
meanings and usages. 
!/Ibid., p. 1. 








REVIEW OF PREVIOUS RESEARCH 
Word usage has long been a topic of interest with regard to the 
J 
/ 
English language. English words often have many spellings and meanings 
as a result of their origins and roots, and it is vital that children 
learn to use a word in its correct meaning. Many lists have been pub-
lished which compiled the vocabulary of the primary grades, and the 
basis for this study combined words appearing in many recent textbooks. 
This chapter is the summarization of study in the field of word usage 
and vocabulary study. 
I 
Research has been done in books, pamphlets, periodicals, yearbooks, 
and master and doctoral theses. The authors feel that words will be 
more meaningful if given full value for their meanings depending upon 
their usage. With this idea as a starting point, the research was 
carried out. 
y' 
In considering multi-meaning, Dolch wrote that tr •••• in the Eng-
lish language a very great proportion of all the symbols used either for 
speech or for writing have more than a single meaning. Of course 
technical words, especially those created by the sciences, often have 
only a single possible use. Just the opposite, however, is true of the 
words which are used most in the ordinary affairs of' life.u He felt 
ijEdward William Dolch, Reading ~~Meanings, Ginn and Company, 





that the term "word" must always refer to a meaning and not to a spel-
ling~ and that at that time it was curious that word studies~ even those 
dealing primarily with reading as a thought-getting process~ had 
recorded only spellings, In giving reasons for multi-meanings in the 
y' 
English language 1 Dolch discusses the fact that many words from dif'-
f'erent roots have come to be spelled alike 1 and that also many words 
with different meanings come from the same root. y 
The concern for word meaning is also shown by Dearborn who felt 
that the most frequent errors in reading are due to absence of' experi-
ence, lack of' word recognition and confusion of' word concepts. 
'§./ 
~ckingham and Dolch published A Combined Word List which in-
- -- .. 
eluded findings of' their own as well as ten other studies. In a Free-
Association Study involving over 201 000 children, Buckingham and Dolch 
obtained 2 1 700,000 different words by having the children write any 
words which came into their heads for fifteen minutes. It was made 
clear that no tabulation could be considered final since word knowledge 
changes with changing life conditions 1 and limitations are made clear in 
the final criticism. 
11We are not told what meaning or meanings are implied by ani'{J 
entry. In some cases, as in such a word as 'carpenter', there is 
no question as to its meaning. In the· case of' the word 'car', 
however, we may have the meaning of' 'automobile', 'streetcar', 
'railroad car', or still others. To take a still broader word, 
such as 'care', we have even greater doubt as to wha·l:; is meant."Y 
:f7Ibid. 1 P• 7 • 
,y'Frances R. Dearborn1 "A Study of' Erroneous Word Concepts in Reading", 
Elementary Review1 January 1929, 6:3-6. 
'§}B. R. Buckingham and E. w. Dolch, ! Combined~ List, Ginn and Com-
pany, New York, 1936, p. 18. 
4 
y 
An article by McKee contained an important question regarding 
reading lists and meaning. McKee asked: 
"Does the fact that the words constituting the vocabulary of 
a given book can be found among the most impor·bant words of a 
noteworthy reading-word list guarantee that the vocabulary of the 
book is within the understanding of children for whom it is in-
tended?" 
In the same article McKee recognized the work being done by 
Buckingham and Dolch, but he also pressed the importance of vocabulary y 
and meaning work which is so necessary. 
"It will be impossible to measure carefully the vocabulary 
difficulty of reading material until there is available a list 
of words together with their different meanings which children 
understand at different grade levels. Fortunately, a beginning 
has been made on this problem, although as yet nothing is avail-
able in printed form." y 
It seemed of great import to Gray and Holmes that teachers pro-
mote for their pupils the development of adequate meaning vocabularies 
which would provide not only the means for oral and written communica-
tion but to extend and enrich experience through reading. They have 
said: 
"The practical value of a wide meaning vocabulary is obvious. 
It is an essential means of interchanging ideas and of acquiring 
new experience. Unless children attach clear, accurate meanings 
to words, their oral and written language is often inaccurate and 
ineffective. Furthermore, they are unable to acquire readily, 
either through listening or through reading, new ideas which the 
school may contribute. This is true even in activities relating 
:flPaul McKee, 11~Vord Lists and Vocabulary Difficulty in Reading Mattern, 
~Elementary English Review, November 1937, 14:241. 
~Ibid., P• 245. 
~illiam s. Gray and Eleanor Holmes, ~ Development £! Meaning 
Vocabularies in Readin~, University of Chicago Press, Chicago, 1938, 
P• 1. 
5 
to situations which are very familiar. The need for a rich 
meaning vocabulary becomes increasingly evident as the ideas, 
concepts and information involved depart from the everyday 
experiences and language activities of children." 
A committee discussing Vocabulary Problems in the Elementary y --
School was interested in the question of how or what words children 
or adults use in defined circumstances, and also the problems of how 
and why those' words were used, and how ability in word usage develops 
under varying conditions in various fields. The committee emphasized 
the fact that "it is important to realize that a child's ability to 
read, to speak, or write, and to think are inevitably conditioned by 
his vocabulary, and by vocabulary is meant here the words which can be 
understood. If that kind of vocabulary is increased, ideas are ex-
tended at the same time, and vice versa." y 
In the same vein, Gray has said; 
"Unless children attach clear, accurate meanings to words, 
their oral and written langpage is often incorrect and ineffec-
tive. Furthermore, they are unable to acquire readily, either 
through listening or reading, new ideas which school activities 
and social contacts may contribute. This is true even when the 
words relate to situations, events or things which are very 
familiar. The need for a rich meaning vocabulary becomes in-
creasingly evident as the ideas, concepts, and information in-
volved depart from the everyday experiences and language activi-
ties of children.'' y 
With reference to meaning, Bond and Bond suggest three phases or 
levels of word meaning for children. 
YJ. Conrad Seegers, Vocabular;z Probl~ms 2:E;, ~Elementary School, Scot1 
Foresman and Company, New York, 1939, P• 1. 
YHilliam S. Gray, "The Development of Meaning Vocabularies", Elementar'\ 
English Revi~ February 1940, 17:71. 
_y'Guy L. Bond and Eva Bond, Teaching ~ Child to Read, Macmillan, New 





nl. Simple recognition in which the child attaches some 
meaning to the word symbol. 
2. Extensiveness of meanings in which the child attaches 
two or more distinct meanings to words that have dif-
ferent meanings. 
3. Depth or vividness of meanings in which the child has 
a deeper understanding and greater appreciation of the 
concept or concepts involved.'' 
. y 
An added suggestion by Bussell stated that: 
"To these three phases might be added such descriptions as 
· accuracy and organization of usefulness of concepts. This section 
suggests that teacher and pupil cannot be concerned onlywith sim-
ple recognition of words, but that the second and third levels of 
meaning are important for many English words. The teacher is con-
cerned with extensiveness of meaning because so many common Englis 
words have at least half a dozen different meanings. A three-year-
old showed a typical difficulty when he said, 'MY foot is a bear', 
after he heard someone talk of 'bare feetr.n 
The role of experience plays the largest part in word meaning, and y 
Handlan emphasized this: 
"No teacher or school can provide all the experiences that 
will give meaning to all the words which a student may encounter. 
But certainly it is every teacher's job to make sure that young 
people at least understand how their own experience gives meaning 
to the words they read; that they are given deliberately contrived 
and planned experiences which will help them to read crnmmonly used, 
controversial words more intelligently than they do; that they 
understand that words do not have a single meaning; and that they 
know some methods by which they can decide which of a variety of 
meanings is the most reasonable in a particular situation.'' y 
Stude agreed that students must learn new words, but he felt that 
the best way to increase the mastery of word~ wou1d be to devote more 
1/Ibid., p. iss. 
YBertha Handlan, "Vocabulary Development", Elementary English Review, 
December 1946, 23:352. 
yo. H. Stude, "Vocabulary Work: Words With :Many Meanings", Clearing 





time to learning additional meanings for words the pupils already had 
in their vocabularies and everyday speech and writing. 
1/ 
McKee- had this to say: 
"It is quite possible for a person to recognize the form 
of a printed word or group of words as a symbol that he has 
seen before and to think~ speak~· or write the pronunciation 
for which that symbol stands without understanding clearly and 
correctly what the symbol means in the setting in which it is 
used. This practice, called verbalism~ is most rampant in our 
schools at most educational levels and in most fields of learning.' 
The relation of word meaning~ word concepts and symbols is develop d y 
by McKee and he continues: 
"Different persons looking at the same printed symbol arrive 
at different meanings. What does this fact imply about the source 
of the meaning which a given person achieves in attempting to read 
a given printed symbol? Does that meaning come from the page? 
Does it come from the reader's experience? 
The meanings which different pupils achieve in attempting to 
read a given printed symbol vary in cl~arness and correctness. 
As mentioned previously, probably no ~~ader can achieve the exact 
meaning or all of the meaning intende~ by the writer. 11 
i 
Rather than achieving the meaning intended by the wri tel', McKee y 
stresses the importance of experience in building word meaning • 
.. 
" ••••• When you as a reader identify or recognize a word or 
a group of words, your observing of that symbol stimulates you 
to recall or to construct the meaning for which the symbol stands. 
Thus, the meaning you arrive at is recalled or built by your mind 
rather than given to you by the print or page at which you look ••• 
The concept which you recall for a given printed symbol is a con-
cept that you have built from your experiences and attached to tha 
symbol--not necessarily the concept which the writer had in mind 
when he wrote the symbol." 
!7Pau~ McKee~ Teaching ~ Reading !!: the Elementary School, Roughton 
Miffl1n Company, Boston, 1948, p. 56. 
_Y.Ibid., P• 57. 





Dolch discussed multiple word meanings. He felt that in any 
determining of grade placement byword difficulty~ error creeps in 
because of multiple meanings. For instance, we might see the phrase, 
"the square of a number" and find that the vocabulary list says all 
the words are known. But does the child know the meaning of the 
phrase? Another example cited is the phrase the "root of the trouble" 
which issaid to be known because the children know the root of a plant. 
But the word lists do not give meaning and the child is forced to fall 
back on his own ingenuity for the correct meaning of the phrase. 
"One device is to say that wery word on the list is assumed 
to have its commonest meanings. All other meanings are not on the 
list.' Such a plan requires judgment by the user of the list and 
it will not be entirely fair either. In the first place the maker 
of the list intended to include more than just one meaning in many 
oases. s·econd, children can often derive uncommon meariings from 
common ones as they read. So taking multiple meanings into ac-
count is a difficult problem. Probably in the future publishers 
of lists will append after each word for.m the meanings intended to 
be included. Until that time~ most persons will use the words as 
given, ignoring the problem of multiple meanings. 11lj y 
It is felt by Bussell. that the amount of meaning a child attaches 
to a word is more important than the total number o£ words the child 
knows. Children may be able to give a sentence or tvro about many words 
but have very incomplete concepts of the words. The child may not be 
able to make generalizations which might be associated with other 
words. 
yE. Vf. Dolch, 11The Use of Vocabulary Lists in Predicting Readability 
and in Developing Reading Materials", Elementary English Review, March 
1949, 26:143. 
!(Loc. cit. 
3/David H. Russell, Children Learn to Read, GinnLand Company, Boston~ 







In her doctoral thesis Berwick constructed multi-meaning vocabu-
Y 
lary tests for elementary grades. In her work~ she says: 
"Words in tllemselves have no meaning; it is the exper+ances 
behind them that make for the interpretation of word symbols. If 
an individual has had rich experiences~ either real or vicarious 
and has encountered the word in many different situations, he has 
a broader knowledge of words which have variant meanings than an 
individual whose experiences have been meager. Often simple 
words that arellisted on a first grade reading vocabulary list 
have meanings on an adult level. A wora like •cat• is seen in its 
common meaning as an animal kept as a pet~ and in its adult 
meaning as a strong tackle used to hoist an anchor of a ship. 
Cat has manymeanings, and the process of learning all the 
meanings may continue throughout life~ as the experiences that ar~ 
represented by the symbol of that word present themselves~ and 1 
many others tha~ve varying degrees of difficulty meanings." l 
Speidel~ et al. attempted to "determine whether use of' con- I 
structed classification devices would result in increased reading 
ability and ability to pronounce new and unfamiliar words~" and the 
group employed a word pro~unciation test and the Gates Reading Survey 
Test to administer to both an experimental and control group at the 
beginning and the end of the experiment. Their findings state: 
"It would appear that use of constructed classification 
devices in conjunction with review of phonics .and structural 
analysis results in increased ability in word pronunciation 
and :i±L:all areas of reading with the exception of speed, which 
showed a slight gain." 
1/Mildred Berwick, The Construction and Evaluation of MUlti-Meaning 
VOcabulary Tests for Grades 4-8, Doctoral Thesis, BOSton University, 
1952~ P• 6. 
;(Eli~abeth B. Speidel, et al.~ Word Analysis Through Word Classifi-








PLAN. OF STUDY 
In order to complete this study~ th~ 1~811 words from the Gates 
Primary Word list and the 3~265 words from the Lurie et al. list were 
used as a basis for the vooabulary classifications. 
The task was to combine these lists and classify the total vocabul1 
lary of 5~076 words. 
In classifying the words~ personal decisions were made concerning 
the placement of each word according to its various meanings. At the 
authors' discretion the words were entered under as many categories as 
seemingly possible. No limit was set as to the number of_meanings 
attached to each word. 
The study was begun by setting up general classifications such as 
Vehicil..es~ Food~ Machines and Housing~ to mention just a few. All word 
were temporarily listed under at least one of the general headings. 
A closer survey was undertaken and there followed a refinement 
of the categories. An exa~ple of a general category is ~· This 
category was finally broken dow.il into the following headings; Meat, 
Vegetables~ Fruit~ Nuts~ Dairy Products, Beverages~ Candy~ Desserts. 
The general categoryVehicles,was divided into three categories: Land, 
Vehicles~ Water Vehicles and Vehicles of the Air. 
-, 
-------
The categories contained within this st~dy are the result of the 
final placement of words accenting to thai~ various meanings. 





~ Clothing - as a pocket on a gar.ment, under Solar System - as a 
pocket of air and under Containers - as a device for holding objects. 1 
Words which may seem unfamiliar under their respective categories 
were carefully placed with the aid of a dictionary and thesaurus in 
I hope that they will increase and enrich the vocabulary of primary 
school children. For instance, in referring to a thesaurus for furthe~ 
definition of the word style, the meaning to name or point out was 
found. 
After all words had been considered and placed, nine words re-
mained unclassified. In order to include all 5,076 words there nine 
words have been included under the heading Unclassified. 
No attempt was made to arrange the categories according to a 
specific pattern. Instead, an index precedes the categories to pro-
vide q~icker reference to the categories. 







lary, an alphabetical list of proper names has been included as a 
category. This same list appeared as the appendix to the Lurie list. 

























Light giving 24 
Furnaces 24 
Light 24 
0 Fuel 24 Ways of Cooking 25 
Degree of heat 25 
People 25 
Leaders -
of Countries 25 
of Government 25 
of Group 25 
of School 25 
of Sports 26 
Military 26 
Other 26 
Historical figures 26 
Ethnic groups 27 
Storybook characters 27 
Storybook terms 27 
Relations 28 









0 Rivers 31 
Oceans 
























Part of an outfit 
To clothe 
Costume 













Parts of a oar 
Storage places for vehicles 
Landing place for boats 
Book 
Parts of a book 
Pictures 
Machines of communication 










































































Dressings 11 etc. 47 
Eggs 47 
Grain and flour products 47 
Dairy products 47 
0 Candy 47 Food 47 Places dealing with fooa 48 
Drink 4:8 
Weather instruments 41.8: 
Dry 418 
Meal 4J83 
To eat 48' 
Weather terms 48 





Solar System 50 
Parts of the Body 50 















Plants (other than flowers and vegetables) 



















Houses and Shelter 
Outlet 
Opening 





Other furnishings found in the house 
Building materials 
Workshop 











Days of the week 
































































Measurement ter.ms 64 
Deity 64 
Keep count 64 
Part 64 
Religious leaders 65 








Pointed instruments 66 
Writing instruments 66 
Sweepers 66 
Tools and machines 66 
Optioa~ dnstruments 67 
Engines 67 
Electrical ter.ms 67 
Point 67 
Alar.m 67 
Mechanical powers 67 
Sewing terms 68 
Educational ter.ms 68 
Subjects 68 
Unexpected event 68 
To sharpen 68 
Fold 68 
Places to educate 68 
Lesson 68 
Festivity 68 
To s:p,>;,_ing or jump 69 
To run 69 
Move deliberately 69 
Move lively 69 
Move slq_wly 69 
To oause to move 70 
To turn about 70 
To follow 70 
To shake 70 
To fill 70 
18 
0 To act 70 
BeakJ Nozzle 71 
Spread 71 
A shade 71 
Cover 71 
Grow or increase 71 
Outgrowth 72 
To throw 72 
Devour 72 
To divide 72 
To lengthen 72 
To strip 72 
To shorten 72 
To out 72 
Break 73 
Jab or hurt 73 
To place 73 
Weapons 73 
To rub 74 
Trick 74 




Function 75 0 Directions -Cardinal 75 
Ip between directions 75 
Indicating direction 75 
To participate 75 
Arrive 75 











Personal pronouns 78 
Soft sounds 78 
Idea !ii8 
Election 78 
Loud noises 78 
Sounds of bell 79 
Vocal sounds 79 
Sad sounds 79 
0 
19 
0 Pertaining to the mouth and voice 79. 
Sounds 80 
To bow 80 
Feelings and personal qualities 80 
To speak 80 
Point out 80 
Beauty 80 
To love 81 
Treat tenderly 81 







Unpleasant words 82 
Appearance 83 
To designate something 83 
Near 83 
To designate place 83 
On 83 
Group 84 
To group 84 
Object 84 
0 out 84 Particle 84 




Slow or dull 86 
Remain 86 
Do over 86 
To hold 86 
Quick 86 
To attach 86 
To catch S!l 
Inclosure 87 
Shine 87 
To adhere 87 
Places to restrain 87 
Movable fence 87 
Fence 87 
A cleaner 87 
To make clean 88 
Help or Improve 88 
Coat 88 
Preserve 88 
To gain 88 
0 
20 
0 To. cultivate , 88 
A support 89 














Raised floor 91 
Lower floor 91 
To lower 91 





Solid body 92 







The end 93 
To run over 93 

















0 To receive 96 
Use 96 
In case 96 
Rule 96 
Method 96 
In one piece 96 
In great de~ree 96 
Notwithstanding 97 




Most important 97 
Above and beyond 97 
Utility 97 
To offer 98 
Different 98 
To change 98 
Metals 98 
Designate change 98 
Attract 98 
Decay 98 
Changes of water 98 
Compounds 98 
Oil 98 
0 Trash 99 Minerals 99 
Stain or mark 99 





Transparent body 100 




Parts of the verb "to be" 101 
Determination 101 
Articfues and Conjunctions 101 




Action words 102 
Water 102 
Means of identification 102 
Unclassified 102 
Proper names 103 
0 
I?? 
0 Classification of' Words 


































cone shaped fat 
dise fine 




































































































































































chap Historical figures 
chaplain 
character Apple seed 
chatter Bill Cody 
chef Columbus 





















































elf Storybook characters 
elves 
enemy Aiken Drum 
engineer Apple seed 
erector Bill Cody 
excavator Cinderella 
expert Drake skill 
expressman Goldilocks 
extinguisher Saint Nicholas 
fairy Santa 
fan Santa Claus 




fema.le Storybook terms 
ferryman 







folder aunt (ie) 







































































































































































































































































































tender New Bedford 
thee New York 












trainman Salt Lake City 
tramp San Francisco 
traveler Santa Fe 




















































Open stretch Swamp 
airfield marsh 
backyard marshy 





















































































































































































































To clothe jumper 
nightgown 
cover outfit 










Fish and Sea animals trousers 
--- underwes.r 













































































































































































































































































































































































































































































To publish flier 
notice 
advertise poster 











































































































































































































































































































































































































































cottonwood wide eyed 
elm wi:nk 
e, evergreen fir 






















































































































































































e tank rail teakettle road 
thermos route 




































































































































































































































gristmill Tall building 
lumbermill 











































Places dealing with milR products 



























































































































































Measurement terms weigh 
apiece 




























































































































































































































































































































































































































































































'li To turn about 




















































Be?,k,. Nozzle finish 
frosting 



















































To throw extend 
grow 
I chuck increase dtmlp outstretch launch sprout 
pitch 
project 
shovel To strip 
threw 















crack To cut 
crtmlb 
divide bob 























Jab or Hurt insert 
laid 

















































To rub charge 





































sharp tongue wrong 




































































fancy · up 
forget uphill 





















































































































































































































































yes word • 
yum ya;wn 















To bow reply 
said 




































































































































To designate something 






































next door onto 
practically upon 
snug 






















































































































































































































































shield feather planting 
shine 
steer 















































































:£'ee.rles s first-rate 





















































D soar dive 
-: 
92 



















































































































































































































































































































































































































0 damage soap 
dead suet 
death tallow 
decay vase line 
destroy 
die 
































































































































































































~ 1 nl 


























































































































Pekka l Pepper 




Pis key Plpmp 

































Spindle shanks Squeakie 
Squawk Steve 



















Wang Fu W a.shington 
Weatherbee west 
Weston Whiskers 














SUMlmRY AND POSSIBILITIES FOR USE 
The purpose of the study was to classify, according to meanings, 
the words included in the Gates Primary Word List and those of Luri~ 
et al. All'words were included in as many different situations as 
possible. Rogetft Pocket Thesaurus and ~American College Dictionary 
Jl were used to verify selected categories and meanings. 1 
These listings maybe used by teachers, authors' of children's I 
stories and editors of children's books. I· 
I 
Meaningful practice for word recognition as well as exercises in j 
applied phonics may be based on the presented lists. A person may fin~ 
in this material vocabulary suited to the level and interest of child- I 
I 
ren in the primary grades. The classifications suggest ideas for I 
I 
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